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Thank you 

Dr.	Dale	Koike	



7,476,730,930 people in the world 

  



60% of  them are bilingual or multilingual 
 

  



What % of  the population in the U.S.  
speaks a language other than English? 

•  0-25% 

•  26-50% 

•  51-75% 

•  76-100% 



U.S. Census 2007 (ACS) 

 
Speak a language other than English: 

19.7%   



What do we do with children who arrive to school speaking 
another language  

who are beginning to learn English? 

 
 

		
	



What if  people in the U.S. retained their heritage 
languages in addition to learning English? 

Given the time and resources the nation invests in foreign 
language instruction, we shouldn’t squander the heritage 
language resources we have right here. 



Time it takes to gain “basic proficiency” in 
various languages 

Category Description # of class 
hours  

Examples 

1 “Closely 
related” to 
English 

575-600 Romance languages (French, Spanish, Italian, 
Portuguese, Romanian). Scandinavian languages 
(Danish, Norwegian, Swedish). Dutch, Afrikaans.   
German (750 class hours) 
Indonesian (900 class hours) 

2 “Significantly 
different” from 
English 

1,100  Russian, Polish, Hungarian, Turkish, Hebrew, 
Croatian 
 

3 “Difficult.”  2,200  
 

Mandarin, Cantonese, Japanese, Korean, Arabic 
 



Well-intentioned professionals: 
“Don’t speak[Spanish, Greek, 
Polish….] to your children.” 

“They won’t learn English as quickly.” 
“They will become confused.” 



Code-switching 

Follows linguistic rules; is NOT random confusion. 

Requires strong levels of  syntax in both languages. 





Age	of	onset	of	Alzheimers	=		
Average	4	years	later	

As	much	as	10	years	later	

		



We’re generally not so great at teaching 
foreign languages. 

“What do you call a person who speaks two languages? 
             “Bilingual.” 

“What do you call a person who speaks three languages?” 

 

“What do you call a person who speaks one language?” 

“Trilingual.” 

“American.” 



 “Organic” 
memory 

Language learning before age 8-10: 
 
 



When do we typically start language instruction  
in the US? 

		



  “I studied 3 years of  Spanish in high school… 
 

…and I don’t remember ANYTHING!” 



Language education in the U.S. 

We neglect or actively erase heritage 
languages from children. 

When they turn 14 we allow some of 
them to study a “foreign” language. 

 

We begin too late. 

Classes frequently focus on grammar 
exercises rather than real-life 
communication and culture. 



How can we promote: 
 

Early language learning before age 8-10 AND  
Heritage language maintenance? 

 
 

		

Dual 
language 
education 



Programs for children learning English 

  

2)“Bilingual” education 

50% 
Spanish 

1) English Only 

25% 
Spanish 

75% 
English 

50% 
English 

3) Dual (“two-way”) immersion 

Grades K-4 Grades 5-8 

10% 
English 

90% Spanish 

100% 
English 

Grades K-3 

Children 
learning 
English 

Children 
learning 
Spanish 



		

“Which program results in the highest levels 
of English language learning?” 



		



English reading 



English reading 



English writing 



Math in English  





You want kids to learn more English? 

Teach them through their heritage 
language for 50%+ of  the school day. 



		



Stanford	University	

North	Carolina	



Not as surprising: Spanish reading 



Spanish writing 



Math in Spanish 



WHY is this the case? 

•  Children don’t fall behind because they understand the 
language of instruction as they acquire English. 

•  Home language and bilingual identity valued and 
respected. 

 



What about the home English-speaking children? 

English reading achievement 
(Lindholm, 2001) 

Plus they 
also  
learn 

Spanish! 
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What	about	their	Spanish?	

		



My	research,	Chicago,	IL:	

•  Study	1:	Longitudinal,	5th	grade	then	8th	grade.	
•  Study	2:	Pseudo-longitudinal,	1st,	3rd,	5th,	8th.	



Study	#1	

		



Research questions: 

#1: How much Spanish do students use      
   during Spanish classes? 

#2: What are their levels of Spanish    
    proficiency upon graduating? 

#3: Does Spanish form a part of their sense 
   of self? 



Fifth grade Spanish use during Spanish 
language arts and social studies 

  Data source: Eight months of classroom observation; 53 hours of 
classroom recordings; many hours of observations in cafeteria, 
playground, music/gym/computers, etc.; parent & school board 
meetings, dances, dinners, etc.  

 

Spanish used only 56% of the 
time during Spanish-
language lessons, much less 
than the 100% expected. 



  

  

Girls used more Spanish than boys – regardless of 
first language.  There is other literature 
documenting the tendency for girls this age to 
be more rule-followers than boys. 



  

  

Teacher as interlocutor prompted greater 
Spanish use.  This might be expected, given 
that the teacher occupies an authority role.  
Spanish use among peers only 32% overall. 

Language use according to interloctuor 



    

On task turns were in Spanish 68% of the time, while off task 
turns were in English 83% of the time.   This supports prior 
conclusions (Tarone & Swain 1995) that immersion 
classrooms are diglossic environments, where the “official” 
language is used for “official” business, and everyday 
activities/vernacular take place in the dominant societal 
language. 

On task = Related to the 
academic content under 
discussion. 
Management = Manages 
the academic task (“What 
page is it on?”) 
Off task = Unrelated to 
the academic task.  
Socializing, playing, etc. 

Spanish use by topic 



8th grade Spanish proficiency: Measures used 

  



Eighth grade Spanish proficiency: Oral 

  
RA = Recent arrivals from Latin America 

Spanish L1 students (Latino 
heritage speakers) very strong; 
not very far behind Recent 
Arrivals. 

Spanish L2 students’ oral 
proficiency relatively strong. 



Melissa	(L2)	

		



T.A.	(L2)	

		



C.D.	(L1)	

		



M.C.	(L1)	

		



Eighth grade Spanish proficiency: Written 

  

Spanish L1 students 
(Latino heritage 
speakers) very strong; 
not very far behind 
Recent Arrivals in 
writing or reading (but 
vocabulary much 
weaker). 

Spanish L2 students’ 
reading & writing 
proficiency relatively 
strong. 



Similar	variety	in	wriVen	Spanish		

		



Subjunctive 

  

L2 students have not acquired productive use of the 
present subjunctive.  

L1 (heritage speakers) are weak in some areas but strong 
in others – compare with Merino (1983). 



Sociolinguistic appropriateness 

  

A higher “difference score” = Greater command of politeness registers 

L2 students = not able to 
produce polite register. 

L1 (heritage speakers) = 
Less polite than RAs 
but more than L2s. 



BUT….	

…	what	would	their	Spanish	look	like	had	they	
aVended	an	all-English	school?	



Conclusions 
•  Spanish use: Less than what is “officially” 

expected during Spanish-language lessons. 56% 
overall, 32% with peers. Students used Spanish 
more when it played a prominent role in their 
identity.  

•  Spanish proficiency: L1 students (heritage 
speakers) retain strong levels of Spanish. L2 
students are able to communicate more than 
what they are unable to communicate. 

•  There is room for improvement in both areas 
(Spanish use and Spanish proficiency). 



576 students 
  84% free or reduced lunch 

Group % 

Latino 81% 

African American   8% 

White   7% 
Asian/Pacific Islander or 
Native American   1% 
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Predictions: 

  
Student type Program English and 

math  
Spanish  

Spanish in 
home 

Dual language Higher Higher 

All English Lower Lower 

No Spanish in 
home 



Predictions: 

  
Student type Program English and 

math  
Spanish  

Spanish in 
home 

Dual language Higher Higher 

All English Lower Lower 

No Spanish in 
home 

Dual language Higher Higher 

All English Lower Lower 



Spanish listening results, all grades 
Maximum score = 20 
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Spanish reading results,  
% correct 

 

 

 

 

 

Dual average = 75.9%   English average = 47.5% 

81.30	

48.67	

72.50	

37.63	

73.77	

55.37	

75.86	

48.17	

0.00	

10.00	

20.00	

30.00	

40.00	

50.00	

60.00	

70.00	

80.00	

90.00	

100.00	

Dual	 English	 Dual	 English	 Dual	 English	 Dual	 English	

1st	 3rd	 5th	 8th	



Writing,  
3rd & 8th grades 

Group Measure Dual English  

3rd grade 
(max 22) 

Average 17.4 0.4 

Range Min 7 
Max 22 

Min 0 
Max 5 

8th grade  
(max 16) 

Average 14.7 11.7 

Range Min 5 
Max 16 

Min 0 
Max 16 



Primer grado, programa inglés 
  



Primer grado, programa español 
  



Quinto grado, programa inglés 
  



Quinto grado, programa español 
  



L2 writing, 5th grade  



English, 5th graders 
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English, 8th graders 
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Summary 

		•  Dual immersion programs contribute to strong Spanish levels 
among both Latino and non-Latino students. 

•  There is no significant cost to students’ English or math 
achievement – and sometimes significant advantages. 



Seal of Biliteracy 

The Seal of Biliteracy is an 
award given by a school, 
d i s t r i c t ,  o r s t a t e i n 
recognition of students who 
have studied and attained 
proficiency in two or more 
languages by high school 
graduation. 



•  There can be short periods of  time in which the bilingual 
child seems delayed compared to monolingual peers.  But 
this is temporary. 

•  With sufficient exposure, the bilingual child goes through 
the same developmental stages as the monolingual child.   

		Final note: Bilingual child development 



The Three Little Pigs 



		
Low English 
Loss of Spanish 
Academic failure 



		
Clear cognitive, academic, and 

employment advantages to bilingualism. 



Truly bilingual programs in K-12 schools for both  
heritage language speakers and second language learners. 

  



Muchas gracias 
Kim Potowski 
kimpotow@uic.edu  

http://potowski.org        
 
 

“Profesora Potowski” 


